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Much has been written about the attrition of English language skills by Japanese
returnee children when they return to Japan (Reetz-Kurashige, 1999; Taniguchi,
2021; Tomiyama, 1999; Yoshitomi, 1994). In contrast, very little has been written
about the family attitudes and English study habits and activities of children who
are able to successfully maintain and build on their English skills, despite the
obvious challenges of doing so once they return to a largely monolingual Japanese
society. This preliminary study used questionnaires to discover the attitudes and
habits of families with returnee children who have been successful with the
challenge of maintaining and building on their children's English skills. The
findings show a positive attitude toward learning English and an emphasis on
language learning activities that the children enjoy, most commonly attending
English classes, reading books, and watching English language programs or
movies on YouTube or television.
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Returnees are children who lived with their families overseas for a number of years
and then returned to their homeland. Called &ikoku-shijo in Japanese (Taniguchi, 2021), they
often attend local schools in English-speaking countries or international schools in non-
English-speaking countries and then enter the Japanese school system once back in Japan.
Usually, these Japanese children can be defined as sequential bilinguals in an additive
bilingual environment (Paradis et al., 2011), who learn English at school and from their
peers during their time overseas, while speaking Japanese at home with their parents and
sometimes attending a weekend school in which to learn Japanese literacy skills (Watanabe,
2003). English tends to become the dominant language after two to four years of their stay
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in an English-speaking country or environment (Nomoto, 1973; Tomiyama, 1999).

Much has been written about the attrition of English language skills by Japanese
returnee children when they return to Japan (Reetz-Kurashige, 1999; Taura, 2019;
Tomiyama, 1999; Yoshitomi, 1999). In contrast, very little has been written about the family
attitudes and English study habits and activities of children who are able to successfully
maintain and build on their English skills, despite the obvious challenges of doing so once
they return to a monolingual Japanese society. Taniguchi (2021) has also called into
question earlier claims that the main factors that could account for attrition were the length
of stay overseas, age of the child upon returning to Japan, or the amount of time that has
passed since they returned to Japan, called the imcubation period (Yoshitomi, 1994).
Taniguchi's case studies (2021) have shown that English literacy could be maintained when
parents had a supportive attitude toward language maintenance, literacy activities were
conducted in the home, and children had opportunities to use English.

Situation

This preliminary investigation was begun after reading about and hearing stories
from other educators in Japan about returnee attrition, which many concluded was
inevitable. It was observed that the young returnee students enrolled in the private language
school owned by the author in Nagoya, Japan may have suffered some language loss, yet
were able to maintain most of their English skills and even build upon them. In other
words, they had successfully achieved language maintenance. This preliminary investigation
sought to find out more about: 1.) the English activity habits of these families; 2.) the
parental perceptions of the helpfulness of certain English activities; and 3.) the children's
attitude to English activities.

Literature Review

There seem to be a number of factors that influence children growing up to be
bilingual in a mostly monolingual society, like Japan: language prestige, impact belief,
consistent participation in English activities, and children and parents holding a positive
attitude towards learning English.

While English is considered a prestigious language in Japan due to its role in high
school and university examinations, as well as its use in the business world, it cannot be
assumed that bilingualism will be easier to attain if the minority language is English
(Nakamura, 2019). Nakamura says families must also have an zpact belief, a belief that the
parents have control over their children's bilingual development, which spurs them to take
an active role in enabling bilingualism. The English-Japanese bilingual children who
acquired their two languages simultaneously investigated by Nakamura (2019) and Quay
and Nakamura (2022) took concrete action, such as having the English-speaking parent
speak to the child at home or having the children attend parent-run weekend English
schools, and these efforts resulted in their children achieving a degree of success in
becoming bilingual and biliterate.

Three case studies of returnee families demonstrated that returnee children showed
signs of attrition when active efforts to maintain English skills were not taken upon return
to Japan and/or the parents' attitudes were not supportive of maintenance. The first of
these is Tomiyama’s (1999) case study of Ken, who had spent seven years in the USA and
then entered the second grade of elementary school in Japan. He took a weekly one-hour
class on his computer and conversed in English with occasional English-speaking visitors
at his home. Ken stopped reading in English within two months of his return. Within eight
months, Ken had begun to show signs of attrition, such as code-switching to Japanese,
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difficulty with retrieval of English words, and changes in his fluency, such as using pauses,
repetitions, or self-repairs.

Tomiyama compared this case study with an earlier one (1994) of a sibling pair who
lived in the USA for 4 1/2 years and returned to Japan while in elementary school. In a
study commencing two months after their return to Japan and concluding after a 31-month
period, the two siblings also showed similar patterns of attrition. They watched occasional
videos, read books, and attended a Saturday English class created with the co-operation of
the Japanese Overseas Educational Services (JOES). However, their attendance was
sporadic and the older brother quit nine months after coming back to Japan. Their mother
had been a returnee herself and placed more importance on them fitting into Japanese
society than maintaining the English skills they had acquired overseas.

In the third study, Taniguchi (2021) interviewed four returnee sibling pairs and their
families and assessed the children’s English by using Developmental Reading Assessment
("Developmental Reading Assessment (Second Edition) - Q&A.", n.d.) every four to eight
weeks for a period of 36 months after their return to Japan from English-speaking
countries. The first sibling pair in Taniguchi's case study, spent four years in the USA and
returned when they were 8 and 10 years old. While they had worked hard to achieve a high
level of English proficiency while living in the USA, the family placed greater importance
on private junior high school entrance exams than language maintenance. They had little
opportunity to use English with other children and did not read for pleasure in either
language. Both brothers showed a high level of attrition after 36 months.

In contrast, the second, third, and fourth sibling pairs in Taniguchi's case study
(2021) had parents who exhibited strong impact belief in regard to their children's language
maintenance and placed importance on their children growing up to be bilingual and
biliterate. These sibling pairs did not show much attrition and were able to do well on the
assessments. The second sibling pair read English books for pleasure, kept in touch with
their friends from overseas in English, attended bunko activities (fun-based weekend
activities in English for returnees and children of international marriages), and attended a
once-a-week hour-long government class for language maintenance. The third sibling pair
attended bunko activities, attended weekly English classes, kept in touch with their
American friends in California, and visited California two weeks each year. The fourth
sibling pair both stopped keeping in touch with their American friends after a year. The
older sister worked hard to enter a private junior high school with an intensive English
program. There she befriended many other returnees. Both attended a twice-weekly juku
for the purpose of English maintenance and enjoyed reading English books for pleasure.

Yoshitomi (1999) examined speech data from four Japanese returnee children with
similar backgrounds and lengths of stay as the subjects in Tomiyama’s (1994, 1999) studies
mentioned above. There was no evidence of attrition in the area of listening
comprehension, but there was evidence of a loss of fluency, when the content of that
speech was analyzed, due to the increasing amounts of repairs and false starts. Interviews
with the children and their parents revealed that despite the fact that they held a positive
attitude towards maintaining their English skills, the only steps being taken were attending
once-a-week language school lessons and occasionally reading English books. In fact, the
parents were very enthusiastic about participating in this study because it gave their children
an opportunity to speak English.

Taura (2019) conducted a large-scale study on attrition in Japanese returnees in 2008
to see if the language (English) they had learned in the first four years of elementary school
overseas was immune to loss once the children returned to Japan and their L2 was no
longer used in daily life. The findings were that loss was not related to incubation, but
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instead due to the level of L2 proficiency upon return to Japan, how much motivation
there was to retain the 1.2, and if activities to maintain the 1.2 were undertaken. In fact, the
.2 could not only be maintained, but even improved, if there was support in the child's
environment.

Method

Participant Selection Criteria

The selection criteria for the participants in this study were that they should all be
families whose children: (1) are currently attending a private language school owned by the
author with a special class for returnee students; (2) are attending local Japanese schools;
(3) have spent more than a year in a foreign country and attended local schools (in an
English-speaking country) or international schools (in a non-English speaking country);
(4) have two Japanese parents; (5) have Japanese as their first language; and (6) are
sequential bilinguals in an additive bilingual environment.

Data Collection Tools

Table 1
Parents’ Perception of the Helpfulness of 1V arious Types of English
ﬁ Very Helpful | Somewhat Not Not No
helpful helpful helpful | applicable answer
1. Watching English | 13 6 2 0 0 0
TV shows, movies, or | (61%) (29%) (10%) (0%) (0%) (0%)

videos on the Internet
WEOTLE, BT
b T TI SE N

IR
2. Attending English | 20 0 0 0 1 0
classes (including BIG | (95%) (0%) (0%) (0%) (5%) (0%)

BOW English Lab)#
mrxE by s, (B

S AVAYYE)

3. Doing English | 16 4 1 0 0 0
homework FEiEDfE | (76%) (19%) (5%) (0%) (0%) (0%)
a5,

4. Reading English | 17 3 1 0 0 0
books (81%) (14%) (5%) (0%) (0%) (0%)
JERDAR Z Fil,

5. Playing  with | 13 2 0 0 2 4
English speaking | (62%) (9%) (0%) (0%) (9%) (19%)
friends Se3H 2691

&b Ll s,

6. Attending English | 8 3 4 0 2 4
speaking summer | (38%) (14%) (19%) (0%) (9%) (19%)

camps HED Y~ —
Fy TN

é o

7.  Visiting English | 7 4 4 0 2 4
speaking countries | (33%) (19%) (19%) (19%) (9%) (19%)
G KORANES R hi|

‘a_ 5 o

Note. n = 21, percentages are rounded up.
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One parent from each family received a four-page bilingual questionnaire asking for
basic information on their family’s overseas stay and its length, English study habits of
their children since their return, Likert-style questions about the perceived helpfulness of
different English activities and attitudes toward English study, and with a final section for
comments. The questionnaire can be found in Appendix A. Results can be seen in Tables
1 and 2.

Table 2
Parental Attitudes to Child English Skill Maintenance

Strongly | Agree | Neither Disagree | Strongly | No
Agree Agree nor Disagree | answer
Disagree
English is important for my | 13 7 0 0 0 1
child’s/children’s future. & &% | (6270) | (33%) | (0%) (0%) (0%) (5%0)
DFFRICHGFEITEE,
My child enjoys/children enjoy | 6 10 4 0 0 1
studying English. & % 72513 | (29%) | (48%) | (19%) 0%) 0%) (5%0)
WEEZ BT 2 DDHEL % 5
7o
It is difficult to keep up my | 7 8 4 0 1 1
child’s/children’s English since | (33%) (38%) | (19%) (0%) (5%) (5%)
we returned to Japan. H AT B
> Th b REERF I N &
B,
It is possible to study for and | 4 6 9 1 0 1
take junior high school entrance | (19%) (29%) | (42%) (5%) (0%) (5%)
examinations and  continue
studying English. &35 O 5 %
Wl 7028 & P BRI D 2
CFA[RERZ L RS,

Note. n = 21, percentages are rounded up.

The bilingual children of each family were given a Smiley questionnaire, a child-
friendly Likert-style one using smiley faces, in English, created using the Early Language
Learning in Furope (ELLiE) guidelines (Enever, 2013). Children were given twelve
statements and then asked to circle an appropriate smiley face that reflected their feelings
about each one. Younger children had the survey read aloud to them to confirm
understanding. The questionnaire can be found in Appendix B. Results can be seen in Table
3.

Participant Families and Children

The respondents to the questionnaires were the mothers or fathers of 21 Japanese
families and the 25 children in those families who had lived overseas for a few years due to
their fathers’ careers.

Fourteen of the families had lived in the United States of America (one had also
lived in Canada and another in Thailand). The others had lived in Canada, Australia, Britain,
the Netherlands, China, Indonesia, Belgium, and Portugal. All children attended local
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school if they lived in an English-speaking country or international school if they lived in
a non-English speaking country. Most of the families lived in the foreign country or
countries for a period of two to six years, but one family lived overseas for only one year

and another for seven and a half years.

Table 3

Child Attitudes to English Study n=25
© =YES ®=S0O-SO ®=NO X =Idontdo this.

© O ® X
. . . 19 6 0 0
1. 1 like studying English. (76%) (24%) 0%) 0%)
2. It feels good to be good at 24 1 0 0
English. (96%) (4%) (0%) (0%)
. . . 18 6 1 0
3. I enjoy reading English books. (72%) (24%) (4%) (0%)
4. 1 enjoy having my mom or dad 5 9 3 8
read English books to me. (20%) (36%) (12%) (32%)
5. 1 enjoy doing English 9 12 4 0
homework. (36%0) (48%) (16%) (0%)
6. I enjoy watching English You
Tube videos, movies, or TV 20 > 0 0
o VIGeOs, - THOVIES, (80%) (20%) (0%) (0%)
. . . 21 4 0 0
7. 1 enjoy going to English class. (84%) (16%) 0%) 0%)
. . . 15 8 2 0
8. I enjoy taking English tests. (60%) (32%) (8%) 0%)
9. I enjoy playing with friends in 20 2 1 2
English. (80%) (8%) (4%) (8%)
10. I enjoy e-mailing or talking to
my overseas friends by using 10 > 3 ’
Skype. (40%) (20%) (12%) (28%)
11. I enjoy going to English | 13 2 3 7
summet camp. (52%) (8%) (12%) (28%)
12. 1 enjoy wisiting another
country with my family and | 16 5 0 4
speaking English. (64%) (20%) (0%) (16%)

Most of the children were preschoolers when they started living in the foreign
country, attending pre-school and then a few years of elementary school. At the time of
this preliminary study, almost half of the families (ten families) had returned to Japan more
than three years eatlier. Three families had returned three years earlier, six two years eatrlier,
and the rest had come back between one to one-and-a-half years earlier. Each participating
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family were assigned a number to protect their privacy.

All but three students had taken the following tests: A1 Movers, A2 Flyers, MYLE
Bronze, MYLE Silver, MYLE Gold, A2 Key for Schools, or B1 Primary for Schools. The
Al Movers, A2 Flyers, A2 Key for Schools, and B1 Primary for Schools are designed by
Cambridge English for L2 young learners of English and assess listening, speaking, reading,
and writing, and each test targets a particular level of the Common European Framework
of Reference (CEFR) (Cambridge English Language Assessment, n.d.). The MYLE
Bronze, MYLE Silver, MYLE Gold are almost the same as the Pre-A1 Starters, A1 Movers,
and A2 Flyers tests, but focus on American English (Michigan Language Assessment, n.d.).
As this preliminary study commenced after many of the students had been students for
some time and the school has a policy that all assessment tests are taken on a voluntary
basis, no baseline assessment is available. However, many of the students showed their
continued proficiency in English by passing sequential levels of the tests over the years.
Furthermore, they were able to keep up with the demands of the returnee classes at the
school, participate in class, and complete the assignments.

Detailed information on each family can be found in Table 4. Families 2, 5, 6, and
10 had two children participate in the study.

Table 4
Participating families
Number Age(s) of Country of Length of School grades | Tests passed
assigned to children at sojourn stay attended in at time of
family time of foreign country | preliminary
preliminary study
study
1 11 USA 2 years kindergarten Al Movers,
A2 Flyers,
B1 Primary
for Schools
8 pre-school MYLE
Bronze
MYLE Silver,
MYLE Gold
2 15 USA 2 years kindergarten A2 Flyers, Bl
and pre-school | Primary for
Schools
3 13 Thailand and | 2 years, pre-school - 4th | MYLE Gold
the USA years grade
4 13 Portugal 4.5 years 1st grade - 5th | N/A
grade
5 12 USA 3.5 years Ist - 3rd grade | B1 Primary
for Schools,
A2 Key for
Schools
10 kindergarten - | MYLE Silver,
1st grade A2 Key for
Schools
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6 13 USA 5 years pre-school  to | A2 Flyers, B1
2nd grade Primary for
Schools
12 pre-school - 1st | A1 Movers,
grade MYLE Gold
7 11 USA 5 years pre-school to | MYLE Gold
1st grade
8 12 USA 1 year 4th grade MYLE Gold
9 11 USA 3 years pre-school to | MYLE Silver
kindergarten
10 13 USA 3 years 3rd grade - 5th | A2 Key for
grade Schools
9 pre-school - | MYLE Gold
2nd grade
11 13 Canada 2 years Ist - 2nd grade | MYLE Gold
12 13 USA 2 years pre-school - | Al Movers,
kindergarten A2 Flyers,
B1 Primary
for Schools
13 11 UK. and the | 7 years pre-school - 4th | MYLE Gold,
Netherlands grade A2 Key for
Schools, B1
Primary for
Schools
14 8 USA 2 years kindergarten - | MYLE Silver
1st grade
15 15 USA and | 2 yeats kindergarten - | B1 Primary
Canada 1st grade for Schools
16 14 USA 4.5 years pre-school - | N/A
kindergarten
17 16 USA 2.5 years pre-school - 1st | B1 Primary
grade for Schools
18 13 China 5 yeats pre-school - | N/A
2nd grade
19 8 Australia 6 years kindergarten MYLE Silver
20 8 Indonesia 2 years pre-school MYLE Silver
21 8 Belgium 4 years pre-school MYLE Silver,
MYLE Gold
Results

English Study Habits of Participant Families and their Children

The majority of the families (eight) had their children resume studying English
immediately or within a month (seven) of their return. Only five families waited a few
months to resume studying and one waited over six months.

Even though many of the parents can speak English, only five families reported that
they spoke English at home and these families reported that they only occasionally or
hardly ever used English. Despite the lack of English spoken in the home, results showed
that watching English TV shows, movies, or You Tube videos was the most common way
to expose their child to English outside of the English classroom (20 children).

English books were also important to these families. All but one family reported
having more than 10 English books in their house. The parents of thirteen children said
their children read books at home. Seven parents read books to their children. The younger
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the child, the more likely that the parents would read to them. This may be due to the fact
that older children have the skills to read on their own.

Only one third of the families reported that their children stayed in touch with their
friends from overseas. Even fewer said that they traveled overseas to English-speaking
countries, and those that did only went on short trips to destinations close to Japan, such
as Guam, Hawaii, or Hong Kong. About the same number attended English-speaking
summer camps, mostly in Japan, but one child went to a two-week camp in the USA. Only
seven children attended more than one English class per week.

Family Attitudes Regarding Helpfulness of English Study

All families said that attending regular English classes was helpful in keeping up their
children’s English skills. Most families said reading English books (18 families) and doing
English homework from their language school (17 families) was also very helpful. A little
more than half (13 families) said watching English TV shows, movies, or videos on the
Internet was very helpful. Attending English-speaking summer camps or visiting English-
speaking countries was seen as less beneficial.

The parental assessments of which activities were very helpful closely mirrored what
they actually did to maintain their children’s English skills. However, despite the fact that
no families reported that their children play with English-speaking friends at least once a
week, 15 families said this was very helpful or helpful.

All families strongly agreed or agreed that English was important for their children’s
future. More than half strongly agreed or agreed that it has been difficult to keep up their
child or children’s English since their return to Japan. Four families felt neutral about this
and only one strongly disagreed. More than half also strongly agreed or agreed that their
child enjoys studying English, with no families disagreeing,

Reactions were mixed as to whether or not it was possible to study for and take
private junior high entrance examinations while also continuing to study English. Ten
families strongly agreed or agreed that this was possible, while nine families were neutral
on the subject. One family disagreed. (Junior high school examinations are for
junior/senior private high schools. English is not tested on the exam.)

There were a number of parents who commented at the end of the questionnaire
about their experiences and concerns about maintaining and improving their children’s
English skills. The mother from Family 9 said that she had sent her child to pre-school six
to eight hours a day when they lived in the USA and she realized that it would be impossible
for her child to receive that amount of English input whilst living in Japan. However, she
mentioned that she tries to do what she can by having her child attend English classes, go
to a summer camp with her friends from the USA, and try to maintain close ties with those
friends. Unfortunately, now that her child is studying for private junior high entrance
examinations, it is no longer possible for her to continue attending that summer camp.

Another parent hoped her older child would be able to express himself in writing in
English and keep in touch with his friends overseas, while wishing her younger child will
maintain a positive attitude toward learning English and study it for many years.

The following quotes, in the original English, were written in the questionnaire
comment box. One parent expressed the fear that once-a-week lessons were not enough:

I feel it isn’t enough to only take a 90 minute lesson once a week. I try to make my
own homework for my son. If my English school would show some extra lessons to
do at home for parents, it would be helpful for us.
Other parents mentioned goals for their children and expectations on how to achieve them:
“I think that it’s so important for my children to have so much fun for learning English”
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(Family 8); “Language is the same as sports. Necessary to keep on practicing it to maintain
it. Necessary to study hard to improve it” (Family 3); and “As long as my kid is motivated
to learn English, he will improve his English skills since he also develops cognitive and
academic skills (although it is difficult to maintain and improve his fluency)” (Family 12).

Child Attitudes about English Study

Twenty-five children from these families were given Smiley questionnaires to ask
about how they felt about studying English. Overall, the children’s attitudes toward learning
English were very positive. Twenty-four of them agreed with the statement, “It feels good
to be good at English,” and 19 agreed that, “I like studying English.”

Almost all of the children said they liked attending English class, playing with friends
in English, and watching English YouTube videos, movies, or TV shows. Playing with
friends in English was much more positively rated than keeping in touch with old friends
by email or Skype. As stated above, not as many children go to summer camps or travel to
English-speaking countries, but most of the ones that do rated this as enjoyable.

Eighteen of the children said they enjoyed reading English books. Interestingly,
reading books on their own was rated much more positively than having their parents read
books to them, with three children saying they disagreed with the statement, “I enjoy
having my mom or dad read English books to me.”

Surprisingly, 15 students said they found taking English tests enjoyable, with only
two students saying they found it disagreeable. As expected, homework was rated as an
enjoyable activity by only half of the respondents, with four children saying they did not
find it enjoyable.

Discussion

The families in this AR project had many things in common with the families in
previous studies (Taniguchi, 2021; Yoshitomi, 1994) who were having success with
retaining their children’s English skills: a positive attitude toward learning English by at
least one parent, high priority placed on their childrens English skills, regular study
activities that the children enjoy, and. to a lesser extent, contact with friends who speak
English. The children also had a positive attitude toward learning English and engaging in
English activities. All families resumed English activities soon after returning to Japan and
had their children enrolled in an English class. Most continued to ensure their children still
received English input through books, videos, TV shows, or movies. However, very few
spoke English at home, a stark contrast with the bilingual families in the studies by Quay
and Nakamura (2022) and Nakamura (2019), who mostly practiced OPOL (One Parent
One Language) to give their children exposure to English.

The results also gave some insight into the challenges parents face in trying to find
opportunities for English exposure after the return to Japan. The majority of the parents
said playing with other children in English was helpful, but few did so, perhaps due to the
lack of English-speaking friends living nearby. It also showed that even parents who have
made English activities a part of their children's routine, still say it is difficult to keep up
their children's English, despite the success most families have had in keeping up English
skills, as evidenced by their A1 Movers, A2 Flyers, MYLE Bronze, MYLE Silver, MYLE
Gold, A2 Key for Schools, or B1 Primary for Schools test results.

Almost three quarters of the parents indicated that their children read for pleasure,
a characteristic shared by the returnee families in Taniguchi's case studies (2021) and the
bilingual families in Quay and Nakamura (2022) and Nakamura (2019). The returnee
families whose children did not read books in English (Taniguchi, 2022; Tomiyama, 1994,
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1999,) experienced significant attrition.

This preliminary study suggests that returnee families who have "impact belief"
about their children's bilingualism and biliteracy (Nakamura, 2019), have their children
attend weekly English classes regularly and receive English input through media or books
will enjoy more success in language maintenance after returning to Japan than those who
do not.

Conclusion

As an EFL educator in Japan, I have often heard from fellow teachers that returnee
attrition is inevitable once the children return to Japan and that efforts to maintain or build
on their hard-won English skills will not have much success. Studies that show this is not
always the case can perhaps encourage parents to keep up their impact belief in a
monolingual society where they might not have much support for language maintenance.
Knowing what kinds of English activities other returnee families and their children have
been able to successfully do on a consistent basis to keep up their English skills upon
returning to Japan can provide a model to follow and give them the confidence to continue.
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Appendix A

Bilingual Questionnaire given to Parents of Returnee Children
Thank you very much for participating in this survey. The purpose of this survey is to find
out more about returnee Japanese students who are in the Japanese school system and have
maintained their English skills and the results will be used for research purposes only. Your
identity will be protected and all your answers will be treated confidentially. It is also
perfectly acceptable if you prefer not to participate in the survey. Please answer all
questions as honestly and fully as possible.

SROT o —RMNIZHHETEEELT, HBORLEH T 0ET,

ZOT U — O HMITEIADN D BRDOFERIZEONIZAREIANED L ) RBREOH T
BN EMEFFL TV A EBEE L, S%OMEICEN. Tl E o TinEd, £, RIT
IGEA K OPEGFERFFICET M EOLAIEDORET, TELHETALTEBEZEEET L)
BREWELET,

1. I am the child’s O mother [ father.
EDORETT, KHTT,

2. Where did your family live overseas? List country or countries.

A CEATCHZEIZE L b T2 7 HEEE A

How long did you live there?
EDL L VOMBEATVE L72D?

3. What grades in elementary school did your children attend overseas?
EOFERNOFRTHI L E LD ?
Child 1

Child 2

4. When did you and your family return to Japan?
COHARICRY L L7 ?

O One year ago

O Two years ago

O Three years ago

O Over three years ago

5. After you returned to Japan, when did your children resume studying English?
HAICE > Th b R1EED MR Z L 72D 13> T2 ?

Immediately

In less than a month

After a few months

After more than six months

After a year

ooooag
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6. Does your family speak English at home? [ YES L1 NO
KOKMEHDHGEZFE L 5207

7. If the answer to #6 is yes, how often do you use English at home?

6T, FWeBEZLEHIZ, FOMHECHELZFHE LI T?
O always Vo b
O sometimes & & &%
O hardly ever ® o 72127\

7. Do you have more than ten English books in your house? L1 YES L1 NO
KITIX 10 EORFEDO RS 5,

8. When do your children have exposure to English? Check all that apply.
BEEICED XS It T g 37 EEIEE ]

Older/only child FOBF XAV E D 5+,

O My child watches English TV shows, movies, or watches videos on the Internet.
Gy b, FLE, B, ©FAREECTHS,

O My child stays in touch with friends from overseas. /D KiE & % FF > T
%o

O My child attends another English school besides BIG BOW English Lab. & v 2
Ry LI RFEEZE > T b

O My child reads English books (not homework). fH# Tld 7 < . HEFEDO AR % Ht

O I read books to my child. FABSSEFED A % Fi A CTHIAE 2,

O My child plays with friends who speak English at least once a week. —3&[#] i —a]
$ DWW ISR & R SAGE LS

O My child attends English speaking summer camps. SGED ¥~ —F ¥ v 7ICSNNT

%,
O We visit an English speaking country. SGEE D IMENCRITZ %,
(If so, where? & Z ? How long? _
)HAfE 2
O Other

Younger child FOBF XA SR CHMTY,
O My child watches English TV shows, movies, or watches videos on the Internet.
Gy b, FLE, B, ©FAREECTHS,
O My child stays in touch with friends from overseas. O KGE & 2% FF > T
%,
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O My child attends another English school besides BIG BOW English Lab. & v 2

Ry LI H EGFEEZE > T35,

My child reads English books (not homework). @ TiE7 . HFEBEOARZH L,

O I read books to my child. FADISEE DA % FiA CTHIAE 2,

O My child plays with friends who speak English at least once a week. —BE[EIZ—I[a]
oW, & GRS RGE LS,

O My child attends English speaking summer camps. HFED < —F ¥ v 71 S)NF

O

5 o
O We visit an English speaking country. SGEE D IMENCRITZ 2,
(If so, where? &Z ? How long? JAH ?
)
O Other

9. In your experience, how are the following activities helpful when trying to keep up your
children’s English skills? Please check the boxes. NZ & 2 JHH CTHREBERFF O 72 D ICH R & &
L7ebDzFzy 7 LTI,

Very Helpful | Somewhat Not Not

helpful helpful helpful applicable
1. Watching English TV shows,
movies, or videos on the
Internet HFED T L E, T
b UNTTI S 7
2. Attending English classes
(including BIG BOW English

Lab)FEEHbE 5, (v v
7Ry L EL)

3. Doing English homework %
ROEEE T 5,

4. Reading English books
FEEDO AR ZH L,

5. Playing with English speaking
friends JEFEZ FE T T &b LifE
B

6. Attending English speaking

summer camps Haf D %< —
Fr v TICBMT B,

7. Visiting English speaking
countries %35 & 0 HHE % 5
T3,
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10. Do you agtee or disagree with the following statements? F OB ICFE L £ 92 ?

Strongly | Agree | Neither Disagree | Strongly
Agree Agree nor Disagree
Disagree

English is  important for my
child’s/children’s future.

T8 b ORRICHGE I EE,

My child enjoys/childten enjoy studying
English. T & & 72 b 13 KFE % iR 3 2
DHBFELZ 72,

It is difficult to keep up my
child’s/children’s English since we
returned to Japan. HARICHE o T2 b 3%
FHIRTFIZ NS & S

It is possible to study for and take junior
high school entrance examinations and

continue studying English. %55 O #1778 %
BT e 2 o R BRICHR D 2 & i3]
RE7Z LD,

Please add any other comments you have about maintaining your child’s/children’s English skills. 3
FIADFFERFFICBIT 2 a AV P R EHNIETHALZZ I 0,

Thank you very much for participating in this survey! — Best Wishes, Miss Lesley
TYr—bCZHABI LI TIE L,
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Appendix B

Smiley Questionnaire given to Returnee Students
I'm giving you this paper because I want to hear your opinions on studying English. You
don’t have to answer the questions if you don’t want to.

Read the sentences. How do you feel? Circle.

© =YES ® =S0O-SO ®=NO X =1dontdo this.

37

1. T like studying English.

2. It feels good to be good at English.

3. I enjoy reading English books.

4.T enjoy having my mom or dad read English books
to me.

5. I enjoy doing English homework.

6. I enjoy watching English You Tube videos,
movies, or TV shows.

7. I enjoy going to English class.

8. I enjoy taking English tests.

9. I enjoy playing with friends in English.

10. T enjoy e-mailing or talking to my overseas
friends by using Skype.

O © © © O O] © O] O ©

O o 60 60 O O © O] G| G

D @ ® O O O ® O & O
X| X| X X| X| X| X| X| X| X
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11. T enjoy going to English summer camp. @ @ @ X

12. I enjoy visiting another country with my family
and speaking English. @ @ @ X




