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To investigate how parents’ cultural attitudes, along with their language policies and practices at home, interact with
their children’s awareness of their cultural identity in immigrant families, the author conducted case studies of three
Japanese families permanently residing in New York City. Adopting a post-modern view of identity, the author
proposes a model in which the children’s identity is viewed as ripples in a pool of water affected by multiple factors
in their social circumstances. To explore their identity from this perspective, the author employed semi-structured
interviews with the parents and children in their homes, along with a method developed by the author to get the
children to express their feelings towards their two languages and cultures through drawings. The children were
interviewed by the author three times and after the second and third interviews, they were asked to draw visual
representations of their feelings-about various factors in their environment, including aspects of both of their cultures.
They were told to draw themselves in the center of a series of concentric circles and then to draw the things and
activities they liked best in the circles closest to themselves and things they disliked in circles further from themselves.
The interviews and ripple drawings suggest that the parents' personal and family histories and cultural attitudes
influence their children’s cultural identity. In all three families, the parents expressed a belief that Japanese language
proficiency is an essential element of Japanese identity, and this belief appeared to be successfully transmitted to
their children. However, the parents seemed to struggle to find optimal ways to support their children’s language
development. In addition, the status of Japan and Japanese culture within the historical and social contexts in which
the families lived appeared to have an influence on both the parents’ and children’s cultural identities as Japanese.
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INTRODUCTION

Although most aspects of a child’'s physical appearance are genetically determined, the way children
feel about themselves is not innate or inherited, but rather, it is learned (Siraj-Blatchford & Clarke, 2000).
In the process of socialization, bilingual children come to develop a sense of belonging to groups in which
they interact in languages that they choose according to the social context. Because of the dominance of
the majority language in their school environment, however, immigrant children may experience a loss of
confidence in themselves and feel apologetic about or even ashamed of their home language, cultural

traditions, and by extension, themselves (Inn, 1983). Thus, their bilingual experience may negatively
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affect the construction of their cultural identity.

Insofar as languages represent the core values of a child’s identity, it is the experiences bilingual
children have in each language that appear to influence their cultural identity (Hamers & Blanc, 2000).
The researcher taught Japanese to the children of Japanese immigrants in New York City for approximately
a year, and found that many of these children expressed their cultural identity in relation to their language
proficiency, stating, for example, “l am both American and Japanese because | can speak both languages”
or “l am American because | am not good at Japanese”.

In order to investigate the bilingual experience of such children, it is crucial to understand their home
environment, the main source of their Japanese language and cultural input. While teaching the first-grade
class at a Japanese Saturday school' in New York from April 2001 through March 2002, the researcher
encountered a variety of language policies and attitudes among the parents towards their native culture
as well as the dominant culture and towards their first and second languages, even within the limited
sample of children from the same ethnic group in the same class at the school. Hamers and Blanc (2000)
suggest that bicultural identification is strongest when parental language attitudes regarding both a child’s
dominant language and his or her heritage language are positive, and when the heritage language is
used for home literacy as well as for oral communication. Gardner (1968) showed that parents’ positive
attitudes towards a culture were related to similar attitudes in their children and supported greater
achievement in second language learning. Thus, the decisions taken by immigrant parents to maintain
their heritage language and to raise their children bilingually have important implications for the development
of their children’s identity.

In this study, | investigate how the attitudes of Japanese immigrants towards their heritage culture as
well as the cultures in their social contexts, along with their language policies and practices at home,
interact with their children’s awareness of their cultural identity. The aim of this study is to explore the
meaning-making processes of the bilingual experience of three Japanese families permanently residing in
New York City by giving voices to the parents and their children. | consider this the initial stage of a
longitudinal study, which | view as an optimal way to depict their life stories. ldeally, the longitudinal study

will follow the children’s bilingual/bicultural experiences from this initial stage through their high school
education.

THEORETICAL FRAMEWORK

A postmodern understanding of identities is that they are multiple and complex, and unstable across
time and space. This understanding moves beyond dualistic notions of good/bad, male/female or even
appropriate/inappropriate. Identities are seen to be dynamic and multiple, and always positioned in
relation to particular discourses (Burkitt, 1974; Grieshaber & Cannella, 2001; Schecter & Bayley, 2002;
Norton, 1995). Schecter and Bayley (2002) describe bilingual identity as “the ephemeral quality of the
bilingual persona in fluid societal and situational contexts” (p. 171). For Norton (1995), the social identity
of a language learner emerges out of the learner’s interaction with the learning context, rather than being

the fixed property of the individual. Hammers and Blanc (2000) state that ethnolinguistic identity is a
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consequence of the socialization process the child undergoes, and is a dynamic mechanism developed
by the child which can be modified by social and psychological events throughout his or her life. Thus,
identity is not a state of being, but rather it should be considered “as a movement” (Kanno, 2003, p. 10).
This identity construction movement occurs through negotiation within children’s social contexts in such a
way as to provide the most benefits for their self-esteem (Noels, Pon & Clement, 1996).

The conceptofidentity/identities in this study has much in common with these postmodern perspectives.
The participants’ identities are not conceived in a dualistic manner—positioned on a linear continuum
between American-oriented Japanese and Japanese-oriented American. Instead, | would like to suggest
that the children’s identity should be viewed as ripples in a pool of water affected by multiple factors in
their social circumstances. In order to cause a ripple effect, a child has to have a central core that
represents his or her essential characteristics. One child may throw a plastic ball in a mountain pond,
another might throw a huge iron rock in the ocean, while a third might prefer splashing a piece of wood in
a puddle on the pavement. Each child has hisfher own individual central core that, when thrown in a
variety of “water”, will create unique ripples.

In this study, | accept the fact that the children’s self-perceptions might be different when they are in
a primarily American situation such as school than they may be in a primarily Japanese situation such as
home. In addition, the ripples around the core may not nécessarily be perfect rings, because they are
shaped in relation to their social contexts and even interact with other ripples from other people (parents,
relatives, friends, and teachers). As a classroom teacher, | see students’ interactions as the ripples
influencing each other in the classroom, imagining that these ripples will change as they move outside the
classroom and as they move on into the future. Thus, the ripples may differ depending on how, when,
and where the children place themselves in the “water” of their daily lives.

For this study, the concept of a *hybrid cultural” identity, in which bicultural children are thought to
create their own cultural identity by combining a variety of cultural factors in their environment, was
thought to be appropriate. Bilingual children do not develop two identities; rather, they integrate both their
cultures into one unique identity (Hamers & Blanc, 2000; Yoshida, 1999; Kanno, 2003). The negotiation
of constructing these “hybrid cultural” identities is a process of struggling with power and language
ideology in the dominant culture in the society where the children live (Pavlenko, 2001, cited in Kanno,
2003). Especially in the case of young children, the learning context suggests certain identities for the
learners that they have little power to resist (Toohey, 2000). The focal children in this study are found to
face these “powers” of authority in both their home and school environments. Their identity construction

is all about negotiation processes with these powers so that they can eventually find their own, unique,
and irreplaceable value in themselves.

RELATED RESEARCH

Research on identity often deals with identity construction during adolescence or young adulthood,
so there are not many studies relating to the development of identity in young children, especially

research from sociocultural perspectives (Toohey, 2000). One of the goals of this study was therefore to
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investigate identity construction in early childnood, as it was felt that this process would have a life-long
effect on the participants’ self-perception. )

Children do not enter the world with a conception of self, but rather they develop this cognitive notion
as they grow up (Bandura, 1986). Burns (1979) suggests that language is one of the 1mportant sources
of self-conception. He states that self-concept is perceived through language and its development is
facilitated by the use of language. According to Kohlberg (1973), children from four to ten years of age
tend to think that powerful authorities hand down a fixed set of rules which they must obey. For young
pilingual children, needless to say, the authorities of their heritage language are usually their parents.

The children who participated in this study were able to identify groups that belonged to each of their
cultures and linguistic networks. This fact seems to suggest that they were at a transitional stage in their
cognitive development suggested by Piaget (1954)—that is, that they had already acquired the logic
needed to construct groups and classes, although these recognized groups were not limited to cultural
groups, but also included groups classified by gender, physical characteristics, and skin color.

The transitional process for bilingual/bicultural children is highly complex, as they are exposed to
many different contexts in which they need to find their own ways of belonging, and the transition may not
occur simultaneously in all contexts. In addition, the child’s ability to coordinate two perspectives forms
the basis of social thinking at this stage (Crain, 1992). As Oosterwegel and Oppenheimer (1993)
suggest, the self-concept consists of the real or ideal self-concept considered from either the individual's
own perspective or the perceived perspective of others. The focal perspectives for young children, in
many cases, are those of their parents.

Thus, much research on bilingual development suggests that parental attitudes exert a crucial
influence on children. Gomez and Yawkey (1980) find that children’s appraisal of themselves is highly
correlated with their perceptions of their parents’ appraisals of them. They also state that for young
bilingual children, family relationships seriously influence their ability to develop a healthy self-concept, to
become motivated to achieve, and to succeed in school. In addition, Branch & Newcombe (1986)
suggest that parents play a critical role in shaping their children’s racial attitudes and that parents’ active
intervention may contribute to raising children with strong racial/cultural self-esteem.

While the crucial roles played by parental attitudes and practices in the home must be acknowledged,
it would be problematic to understand language socialization at home as a one-way process in which
caregivers inculcate the values, knowledge, and linguistic repertoire of their culture into their children
(Schecter & Bayley, 2002). The current study therefore adopts the view that children, even young ones,
exert influence on cultural practices in the home; that is, their practice is not merely subject to their
parents’ control, but rather, it interacts with that of their parents. It was therefore felt that giving children
their own voice to speak out through visual representation in the form of “ripple diagrams” in this study

would reveal certain aspects of the children’s inner worlds which constantly interact with their environments.
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CASE STUDIES

Participants

The focus of this study is on three Japanese families who all reside permanently in Manhattan, New

York, and the influence the parents’ attitudes have on the cuitural identities of three young children in

these families: Aki, Mari and Charles®. All three children had been students in the first grade class |
taught at the Japanese Saturday school in New York from April 2001 through March 2002. | began this
study in March 2003 when they had just finished second grade at the Japanese school. Background

information on the parents is presented in Table 1.

TABLE 1: Parents’ Background Information (as of August 2004)

Child Parent Highest Degree/Education Received | Age upon Arrival | Present Age
(in Years) (in Years)
Aki Mother B.A. in Japan 29 46
Father B.A.in Japan 30 47
Mari Mother B.F.A. (Bachelor of Fine Arts) in U.S. 27 35
(One academic year at a high
school plus all of college in the U.S.)
Charles | Mother High school in Japan 26 44
Father Vocational school in Japan 32 51

Next, background information about the three children is presented in Table 2.

TABLE 2: Children’s Background Information (as of August 2004)

Child

Age of Arrival
in U.S.

Visits to Japan

Japanese Schooling
(At Saturday School in NYC)

Aki

Bornin U.S.

1) 21 days during July/August
each year from 1996 to 1999

2) 10 days during December 1999

3) 21 days during July/August
each year from 1997 to 2002

4) 42 days during July/August 2004

From April 2002 through present

Mari

3 years

1) 14 days during December 1999/
January 2000

2) 30 days during June/July 2001

3) 21 days during March/April 2002

4) 14 days in April 2004

1) From April 2002 through present
2) Three-week summer programs
in 2003 and 2004

Charles

Bornin U.S.

1) 20 days in October 1997
2) 8 days in October 2000

1) From April 2002 to March 2004
2) Three-week summer programs
in 2003 and 2004
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Methodology

This study employs qualitative research methodology which combines semi-structured interviews
with the parents and children in their homes and the analysis of visual representations drawn by the
children. This methodology was chosen because the researcher strongly agrees with the notion of
“narrative inquiry” introduced by Connelly and Clandinin (1990), who state,

humans are storytelling organisms who, individually and socially, lead storied lives. The
study of narrative, thus, is the study of the ways humans experience the world. (p. 2)

In this study, therefore, the role of narrative is considered as the meaning-making process of human
experience (Kanno, 2003).

The interviews were conducted twice in March/April 2003 and once in August 2004 in the participants’
homes. Each interview session lasted less than one hour for the children and one to two hours for their
parents. Data was coilected not only about their actual verbal and behavioral reactions to the questions,
but also about their physical environment at home, as it was thought that the home environment might
reflect the participants’ lifestyles and attitudes towards both Japanese and American cultures. The
researcher conducted the interviews of the parents in Japanese and interviews of the children both in
English and Japanese, depending on the level of the children’s language proficiency as well as their level
of comfort using the languages. Each interview was recorded and transcribed. Factual data was also
collected from the parents via email and telephone; however, all data collection with the children was
done in person.

In addition to the interviews, the researcher’'s experience teaching the children at a Japanese
Saturday school in New York City from April 2001 through March 2002 also provided opportunities to
observe the cultural practices and academic progress of the children in the Japanese school setting,
which is also a part of their life experience and may contrast with their practices in the home.

As mentioned above, this study considers identity construction to be like “ripples in the water” which
are influenced by various factors in the participants’ social circumstances. Therefore, in the interviews
with the focal children, the author asked questions about such factors, including their awareness of their
cultural identity in relation to particular contexts, their emotional attachment to things and people related
to their cultural identity, social contexts that make them aware of their cultural identity, and their opinions
about Japanese language learning. When interviewing the parents, the researcher asked questions not
only about their language policies and cultural attitudes at home, but also about their past experiences
and sociallinguistic networks.

Especially in interviewing the children, the researcher took care not to lead the participants. The
guided questions were seemingly simple; however, the researcher believes that they were appropriate for
the children considering their cognitive level. Since the participant children were only seven to eight years
old and it was thought that they might have difficulty expressing their feelings and cultural awareness in
words, the researcher asked them to represent their emotional attachment to people and things in both of

their cultures by positioning images of these people, activities and things on a series of concentric circles.
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In the interviews conducted in April 20083, the researcher drew sample concentric circles and asked the
children to copy them. In the interviews conducted in August 2004 , the children were given paper with
concentric circles already drawn on them.

' In both sessions, the researcher intentionally refrained from introducing the concept of “water ripples”
to the children. The children were simply told to draw a picture of themselves in the center and then draw
pictures of each of the things the researcher would say thereafter, placing those that they liked closer to
the picture of themselves and those that they disliked further away. The wording in Japanese was: TH
DEEARCHVT, ThADSVIBDOMBFEL>ESANDELIC, BNEAESESICHENT
fa. 1 ['Draw yourself in the middle, and then, if you like the things | say from now on, draw them close to
you, and if you don't like them, draw them far away from you."] Thereafter, the instructions were all
questionsinJapanese, suchas I__{$& ZITHI< ? 1 ["Where would you draw __?"], with several follow-up
questions in English for clarity. All three children made these drawings without the presence of their
parents. These “ripple drawings” were then analyzed as representations of the children’s cultural identity.
Both the actual drawings and the representations of them made by the researcher to facilitate analysis

are presented in the Findings section below.

FINDINGS
In this section, case studies of three children of Japanese parents who are permanent residents in
the U.S., Aki, Mari, and Charles, are discussed. Interview excerpis include both the original Japanese

and English translations. The English translations of Japanese excerpts was double-checked with two

native speakers of English who are highly proficient in Japanese.

Case 1: Aki and Her Family

Parents’ narratives

Family history

Aki’s parents had a strong motivation {0 live in New York City when they came to the U.S. in 1987.
Both parents had relatives who had immigrated to the U.S. before World War Il and sent them American
toys, magazines and food which gave them very attractive images of American culture and lifestyles.
However, Aki's parents had a resistance to accepting these relatives as role models because they were
assimilated into American society and did not speak Japanese at all.

Aki’s mother has worked as a Japanese language teacher and many of her colleagues have diverse
cultural backgrounds. She teaches origami crafts at Aki’'s American school regularly and is an active PTA
member. Her father works for a Japanese company as a bilingual staff member.

Aki's mother does not have a solid Japanese network in New York. Instead, she has many
English-speaking friends, although she does not intentionally avoid Japanese. However, both parents

have regular contact with Japanese people through frequent visits of friends from Jépan.

88  Fujiu: Japanese Families in New York—Parents' Cultural Attitudes and Children’s Cultural Identity




Researcher:

Aki's Mother:

Researcher:

Aki's Mother:

Language policies and practices in the home
Both parents speak Japanese at home. However, they use English with Aki when she talks about
her day at her American school. Their use of English with her was observed during the interview

sessions for this study.

Expectations concerning Aki’s Japanese language development and cultural attitudes

Aki’s mother has not set exact goals for Aki's Japanese proficiency and Japanese identity. In other
words, she does not force Aki to acquire a high degree of Japanese proficiency or to develop a strong
Japanese identity. Rather, Aki’s mother thinks that sending Aki to the Japanese Saturday school is a way

of giving her more options for the future, as can be seen in the following interview excerpt. (Words in

parentheses in the interview text wera added by the researcher for clarity.)

Interview Excerpt 1 (March 16, 2003)

HELPAICEDEBERARBERICDIITELVWTEN?
[How proficient do you expect Aki to be in Japanese?]

SRRBEARBOERTIKHYET, ERMICHAZOREY 75 U320
TY, TNEETNTOWVWATYT, BHEZEZZONEN S, BHIC (BAEEOFERID)
ULBHDNWTWTKNT, 20, 30HBWI40CHoEEDI—EHOYETZD
BT, BO5VORMBUIELGESLHBUBELASATY. HLESEDLELSTD
WOWATY., ENRBEDFaARTINE, THRRBESATHEELVWATY., £
DFaARETDEEC, BFRBEFRICT > TAELSERLZDICENDRBEEEL
EOWATY., MERRARICIZS> THTESNE,

[Right now, her English is much better than her Japanese and her vocabulary in
Japanese is very poor. But | think it is OK as long as she goes to the Japanese school
to learn to read and write. When she grows up, at the age of 20, 30, even 40, if she
wants to study Japanese again, she will become much more proficient (in Japanese). |
wouldn’t mind if she didn't, though. It's her decision. But | want to secure a foundation

(for learning Japanese) for her. | don’t want to make her regret not having options
because she didn't go to the school. She can study at any age.]

BOMBEAATHAS LW BREEBHELTH>TIELLWEBNET M ?
[Do you expect Aki to maintain her Japanese identity?]

IEHATEENE > T, BAOXESF[CDOWTET LR, T2 VWIBAE (H&
) ZAVAANELERDATT L, KDPFNDEZHWNT Ih, BELESHEIZAD)
EVWDARRBASHBWEBSATYTR, £, BAOI—YIICiE EE5ENHA
5 BEDHDAVLLBEFERLULEZICITI B oL (HAEE) MELTINBLES
ATT L TNEWDIEWRE T, Evs 7y 7 TE ZREEED TEEEZVWATY
£

[Well, | grew up in Japan and | think my way of thinking is Japanese. But Aki’s is
American . She does not hear a sound of a brook the way we Japanese hearit. Butin
the future, if she finds her Japanese self in her cultural roots, she may be motivated to

study Japanese. | want to show her many things and allow her to choose what she
wants for herself.]

Both parents consider the Japanese language to be an essential element of Japanese identity. For

them, the use of Japanese language includes learning the Japanese way of thinking, feeling, and behaving,
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as seen in Interview Excerpt 2.

Interview Excerpt 2 (April 21, 2003)

Aki's Mother: FAIL T < BARESFELATT L. BOOEEL L, BEAE > TEODEELWL
HOEMPD, BT EDT, BELL>TWAALIENERTES L, ICE>TE
PIEERBREIBABEDIS, COELAZERLANEVNDIDEEHLL, TAEHELC
bhhoTIFLWEERD,

[t really like Japanese. To me, (learning and using) Japanese is a source of great
pleasure. A language enables one to express many things, and Japanese is a rich

language for me (to do that), and so it would be very sad not to be able to pass on this
pleasure to Aki.]

Aki's Father: Az BAALEDULOHTOBBARBARZOMNE, P2 (EYFNITEFETT LA,
[For me, | consider Japanese language as the root of my Japanese being.]

Concerns and dilemmas.

As illustrated by the following interview excerpt, Aki's father is concerned about Aki's cultural identity
as a Japanese.

Interview Excerpt 3 (April 21, 2003)
Researcher: f%., HATHEZZRIFZIHEZN, BEORRBICANLWED, TO20DTEEEZ

THUEo Lo WETH?HBVEZTHIEH D FEHOBBRTED..

[Do you have a plan to send Aki to a school or a university in Japan or you think it is
her choice?]

Aki's Father: BAEATEDLDICHNIE, ESTHRUTHVWWATTIFE, COEET AUA
DERICT>&T<E (BER) FAUAACE> TLESEESATT L. Zh
I WD T,
[If she learns to speak Japanese, | don't care where she studies. (But) if she keeps on

going to American schools like she is now, | think she will become totally American. |
really hate that idea. ]

Aki’s narrative

Perceptions of her bilingual/bicultural environment

Aki was born and grew up in Brooklyn. She has regularly visited Japan from the age of one for a few
weeks a year, as shown in Table 1. She likes to read English books very much. She likes Japanese toys
such as origami and Pokemnon, but is not particularly interested in Japanese books and food. She shows

emotional attachments to both Japan and America, as can be seen in the following interview excerpt:

Interview Excerpt 4 (March 16, 2003; interviev, conducted in English at this point)
Aki: . want to be both in Japan and in America at the same time, but it's impossible. | like
Japan because it's fun and | can go to many favorite places by myself, but | don't have

friends, so that’s boring. But here | have a lot of friends, but | can't go to my favorite
places by myself.

Researcher: Do you want to go to a Japanese school in Japan so that you can make lots of friends?

Aki: yeah.!
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Feelings about learning Japanese and attending Japanese school

As seen in Interview Excerpt 5, Aki has a positive opinion about going to the Japanese school, even
though the homework doubles her workload. She enjoys talking to her friends in Japanese at the school.
Nonetheless, she still feels that she is being forced to go. This indicates her dilemma about being asked
to learn two languages simultaneously. She considers attending Japanese school an obligation, and her
real motivation to learn or use the language is to communicate with her friends. Moreover, when |
observed her in class, Aki appeared to have an inferiority complex regarding her Japanese proficiency

several times, even though she got straight As throughout the academic year.

Interview Excerpt 5 (March 16, 2003; interview conducted in English at this point)
Researcher: What do you think about the Japanese school?

Aki: Great, interesting.

Researcher:  Why?

Aki: | like Kokugo [Japanese], | like Sansu [math), | like Taiiku [P.E.], | like—I like everything.
Researcher:  How do you feel about the Japanese homework?

Aki: Question marks, question marks, question marks in my head.

Researcher: But you have been doing very well.

Aki: (Shakes her head)

Researcher: 8o, then, going to the Japanese school is something that you feel you have to?

Aki: Have to, because my mom pushes me to do the homework.

Researcher: Do you know why you go to the Japanese school?

Aki: Because | am Japanese and | can be half Japanese and half American. Mom wants

me to be like that
Researcher: What about you? Do you want to be like that?
Aki: Yes.

Researcher: s it frustrating when you speak Japanese to your friends at the school (because you
are more comfortable in English)?

Aki: No. (I feel) happy.

In July of 2004, Aki attended a public elementary schoo! in Kobe for about two weeks. In terms of
her Japanese skills, she found the Japanese language arts class not so difficult, but the social studies
class was very challenging for her. Two weeks was not long enough for her to make friends, although
she really enjoyed swimming in the outdoor swimming pool, which is a typical summer activity at a public
elementary school in Japan. This temporary school visit did not seem to motivate Aki to learn Japanese
or to connect her with Japanese culture more than before. Rather, interaction with peer native speakers

of Japanese gave her the impression that her Japanese “sounded different”, which might have exacerbated
her inferiority complex in Japanese.

Things associated with Japanese cultural identity

Aki does not seem to have particular emotional attachments to Japanese food or movies. Instead,

what she thinks make her feel Japanese are social interactions with people speaking Japanese, as seen
in the following interview excerpt.
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Interview Excerpt 6 (March 16, 2003; ‘interview conducted in English at this point)
Researcher: When you eat Japanese food, do you think you are Japanese, or (do you think) it's just

food?
Aki: | think it’s just food and it’s just from Japan.
Researcher: When do you feel you are Japanese?
Aki: In my house....and in the Japanese school....... and in Japan.

Aki’s ripple drawings

The following is a reproduction of the drawing Aki made on April 21, 2003. A schematic representation
the researcher made for analysis purposes is shown on the next page, with labels for each figure and
double circles for those related to Japan and Japanese culture and single circles for things related to
America and American culture. People, activities and things related to the children’s family are labeled

“A” those related to their schools are labeled “B” and those related to other topics are labeled “C”.

Figure 1a: Aki’s First Drawing (Original)—Drawn April 21, 2003
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The drawing Aki made in the summer of 2004 is reproduced below. Three elements which are
shown in the researcher’'s schematic representation (A-3, Aki's cousin in the U.S., B-1, friends at her
American school, and B-18, a teacher at her American school) have been deleted in order to protect the

privacy of the individuals represented, since Aki had written their real names.

Figure 2a: Aki’s Second Drawing (Original)—Drawn August 19, 2004

!
PRI
v fs)

%‘r

Parents’ attitudes and Aki’s perception of her cultural identity

It seems that Aki's multicultural awareness has been influenced by her mother's multicultural
experiences in New York, as well as by the educational support at her American school® and the social
contexts in which she grew up. Her friends come from diverse cultural backgrounds such as Korean,
Polish, and Iranian, as well as American and Japanese. Moreover, Aki has shown interest in learning
French, Russian, and Spanish. She knows Japan to be a part of Asia, which is next to Europe, where

one of her friends comes from.

Her mother’s efforts to transfer Japanese culture, for example origami, positively affect Aki’s perception
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of Japanese culture. Aki showed a strong emotional attachment to origami, and she herself teaches it to
her friends at her American school. At her Japanese Saturday school, | observed that she was eager to

play with origami during recess.

Figure 2b: Aki’s Second Drawing (Researcher’s Schematic Representation)

A-1 B EA (mother)
-2 BREA (father)
BT AYHBIZWBWE D (cousinin U.S) The cousin
went {o school in Japan with Aki,
-4 B HboA (grandmother)
5B L HeA (grandfathers in Kobe and Nara)
B-17 2 YADFEROKE
(friends at her American school)
2 AAAFROKE
(a friend at the Japanese school)
-3 BAOFROKE (fiends at a school in Japan)
-4 HARASH (the Japenese school)
-6 7 A Y B DFEE (her American school)
-B HIfT ot
(a schoal that she visited in summer)
1T 2 Y ADEEDEY
(homework at her American school)
-8 RARASBOEY
(homework at the Japanese school)
-8 BADFROEE
(homework at the school in Japan)
-10 RIFOA (English books)
-11 BAREDAK (Japanese books; novels)
127 2 Y HOFRTOET
(play at her American school: tag)
137 A Y BOEROLROTH
(parents of a friend at her American school)
-14 8 (kanji)
57 A Y ADFERORYK
(math at her American school)
-16 BAAFKR ORI (math at the Japanese school.
-17 BRAFROKE
(a teacher at the Japanese school)
8T A Y ADHEBOKE
(a teacher at her American school)
C-1 BAFED v ¥ (Japanese comics)
-2 7 A Y D TV (American TV programs)
-3 B&® TV (Japanese TV programs)
-4 i W% (origami)
-5 #4rx (Pokemon)
-6 B AR (Japanese)
-7 R®1& (English)
-8 AABEEL TR
(herself speaking Japanese)
-9 WAL TWDHAS (hersell speaking English)

However, her parents’ emphasis on Japanese language may not strongly motivate Aki to learn the
language. She considers Japanese homework to be extra study that cuts into her free time. She also
thinks that she is not a good Japanese user because she makes many mistakes in her Japanese

homework. Her inferiority complex seems to be related to this anxiety about making mistakes.

Case 2: Mari and Her Mother

Mari’s mother’s narrative

Personal history

Mari’s grandparents lived in the U.S. for eight years before Mari's mother was born. Although Mari’s
mother was born in Japan, her parents sent her to an international kindergarten, hoping that she would

learn English from an early age. Mari’s mother thinks that her home environment was somehow
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Americanized. When she was an eleventh grader, she followed in her parents’ footsteps and came to
America herself. She finished high school and continued studying in the U.S. until she completed her
bachelor’s degree. After that, she went back to Tokyo to work for a Japanese publisher. She got married

and then divorced over a two-year period. She then came to New York with Mari in 1999 when Mari was
three years old.

Paradoxicanﬂy, Mari’s mother has a strong Japanese cultural identity as a result of being exposed to

different cultures over a long period of time beginning in childhood, as suggested in the following interview
excerpt.

Interview Excerpt 7 (April 5, 2003)

Researcher: HBEATHDEVWDOHEZE<HO TS 2L»DENWDZETTM?
[So, do you think you have a strong Japanese identity?]

Mari's Mother: {&W\, SAB &, B< (HA%) BhTLE22D&E. 50D T AUAFAXENT

REICE>TULESREDT, BARICOLWEN S BEAEMAENIZHDADENSECE
MolATTL, THEIBE<SDAEVWEZANHIREB>TEBLAH LTHEY,
BODOHEORTO(HRDFEENENFNTNT,
[Yes. This is because | left Japan when | was very young and my home was somehow
Americanized. | longed for Japan and Japanese culture even when | was in Japan.
However, | found there were parts of me that were not well suited to Japanese society,
so | tried many things. The ideal (Japan) was constantly changing in my head. ]

Despite this admission, in another part of the same interview presented here as Excerpt 8, Mari's
mother clearly states that she believes Mari has a solid identity as a Japanese.

Interview Excerpt 8 (April 15, 2003)

Researcher: (FUBHAD) BRRTAVUAATHI EN2ERER >TLE>hbLhknE
WOLEERHYEBAN?
[Aren't you afraid that Mari thinks she is American?]

Mari’'s Mother: Fh(3/zW\VTd 1,
[No, not at all.]

Researcher: ZNUx%». BARBETEINEINERBEFATHDEND T LEFRE..?
[So do you think being Japanese does not require Japanese proficiency?]

Mari's Mother: BAADK BICHAEEBHAFEV LIS TERNEND &I, ETHhE<HMoTW
HEBVWET. B,

[Oh, Mari seems to be well aware of the fact that even though she’s Japanese, she
can't speak Japanese very well.]

Researcher: EFEZBLTWHLERTAYNAT, BEBEFEO> TS EERFARADLSI LR
HWERDFOLNDBATTH..

[There are children who think they are American when they speak English and they
are Japanese when they speak Japanese. ]
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Mari's Mother: @, CHIINEARTERATTIFE, KECMESWEENSIOABOBETLLS
BHMCENTIT o EATT &R, EOLETICE—<KNRAR—FERTEATT L. €
50SEECIE,. TFYRBFALNDR] > TEIBELTELATIT K,

[Oh, this may be a trivial thing, but from the time she was very young, | took Mari with
me on business trips to foreign countries many times. Each time, she would stare at
her passport. At those times, | would tell her, “That’s because you are Japanese.”]

Thus, we see that Mari’s mother considered it a fact that Mari is Japanese rather than viewing her identity

as “ripples in the water”.

Language policies and practices at home
Mari's mother always speaks Japanese to Mari, no matter which language Mari uses. | did not hear
her use English with her daughter even once during the interview sessions. | therefore asked her about

this in the part of the second interview conducted in the spring of 2003 which is presented below.

Interview Excerpt 9 (April 22, 2003)
Researcher: HBESEMEITBAAREBTHET > TOUIFAHTNSE L %305,
[It seems that’s because you have a policy of always talking to Mari in Japanese...]

Mari’s Mother ICEH>TRYEAEVIIDI ErATT LR, B (FUD) BFETERTLSICL
THEATTITE, 2SR E2B2 2ATT LR Eo <P BBEADRES
TEAEDILEYDBNSNELE®S L, LEOMANDSE, FYRRETHIWWKD

TZERELEATTIFER. R<BATHIENDBIFHLENS. BATOERGLHD
bliFEL

[For me, it's a very natural thing. At the beginning, | made her reply to me in
Japanese, but our conversations would stop. Here | was, finally home from work, and
Mari would end up frustrated. So | gave in and allowed her to reply to me in English.
But | think she’s old enough to understand me if | give her a long explanation, because
she has a foundation in Japanese in Japan.]

From this excerpt, it is clear that Mari’s mother thinks that Mari understands her Japanese even
though most of Mari’s responses are in English. However, she reported that she occasionally finds that
Mari does not understand her when she tells a complicated story. In such cases, she replaces words or

rephrases whole sentences in Japanese without using English, even though she knows it would be much
easier just to explain in English.

Attitudes toward Japanese culture

Even though she works full time, Mari's mother makes obento (a Japanese boxed lunch) for Mari
every single day. Her main concern is to prevent Mari from getting sick because she believes that
Japanese food is very healthy. However, it is likely that she is also transmitting certain aspects of

Japanese culture—such as an appreciation of aesthetic presentation and demonstrations of parental
affection—through this practice.

Japan Journal of Multilingualism and Multiculturalism, Volume 10 97



Expectations concerning Mari’s Japanese language development and cultural attitudes
Mari’s mother wants Mari to acquire at least a high school level of proficiency in Japanese. Although

she did not specify when, she also said that she wants to live in Japan for a few years to further Mari’s
Japanese education.

She showed some resistance to Mari's Americanized attitudes, such as calling her mother “Mom”, as
seen in the following interview excerpt.

Interview Excerpt 10 (April 22, 2003)

Researcher: HUbL»AIC TMoml LKIENAZVTEIDERF. EDLDIICERUETM?
[How do you feel about Mari calling you “Mom™?]

Mari's Mother: 5, Lo THETLRE, BRICHAETDH, YI>THWDHLNBZDIET I<KHT, W
DHRUICE TEBEA] > THURENVWS>TE>TELEATTL, TAUNICE
THS, AFFETHLTHHTD Mom] - TREBTHUES T, THHAIHERIC T
BEA] > THEPBEEV>TO O TEATT. Th, FALA, Mom) & TEERX
h) EEWRITEOPHE L A>TERATTR, TNT, bD TE/R2A| 2EE
BUOWLTRVWATTIFE,
[l hated it. 1didn't even like to be called “Mama” in Japan. So | always told her to call
me “Okaasa_n” (“Mom” in Japanese). After coming to America, she started calling me
“Mom” in English even when she spoke to me in Japanese, but | still insisted that she

call me “Okaasan®. But eventually, it became difficult for her to use “Mom” and
“Okaasan” appropriately. So, | don't force her to call me “Ckaasan” anymore.]

Concerns and dilemmas

Even though Mari’s mother has a strong language policy and practice with her daughter, Mari does
not seem to be motivated to learn Japanese. Mari’s mother is therefore seriously concerned about Mari’s
use of English with her, as seen in Interview Excerpt 11.

Interview Excerpt 11 (April 5, 2003)

Mari's Mother: FA[ZIRZ D ARBICEERBERUTODATT L. BEIIHETHESRATTL,
EENHEBEOHEOARARAT, WOBHELITIEBEONRAR— b2 EZETHE -
TWSAEPSR>TESTHATTITE, '

[l feel a sense of crisis over her Japanese proficiency. Mari is, after all, Japanese; she
was born in Japan, and her nationality and parents are Japanese. | keep telling her

that she is always going to carry her Japanese passport with her no matter where she
goes.]

Mari’s narrative

Perceptions of her bilingual/bicultural environment

When Mari was five years old and had been living in America for two years, she went to Japan and
lived in the care of her grandparents for a month while she went to a Japanese kindergarten. She really
enjoyed being at the Japanese kindergarten and staying with her grandparents. Because of this pleasant

memory of her stay in Japan, she has very positive images of her grandparents and life in Japan,
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Researcher:

Mari:

Researcher:

Mari:

including memories of delicious food and wonderful hot springs. Perhaps because of this, she showed a

strong interest in living in Japan again in the first interview, as seen in the following excerpt.

interview Excerpt 12 (April 5, 2003; Mari had been talking in Japanese but had switched to English

midway)
BARICERZVD?ESLT?
[You want to live in Japan? Why?]

HoEHUKT, o EENWT, o LW [EWVHERRMH - T, boHM
HRLLTED., 27T, H0O. 1FEADICHITET, L 2EFERDITELEPD
TWEWBDBH S,

[Because things are newer, cleaner, and there are lots more foods | like and | can

learn faster. The first graders could already do things that | haven't learned yet, even
though I'm a second grader.]

BARCEATHLE, FETAVARLROTLLS?
[Will you come back to America after living in Japan?]

DT %, [Yes, | will] I will just visit there. When | become a grown-up, | will have
enough money to come back and forth and back and forth and back and forth. And
maybe | will go to many countries. But Japan will be my base. | will travel from Japan.

Despite this declaration, however, Mari is clearly more comfortable speaking in English and the use

of that language seems to influence her cultural identity, as indicated in the following interview excerpt.

Interview Excerpt 13 (April 5, 2003; interview conducted in English at this point)

Researcher:
Mari:

What makes you feel you are American?

Well, what makes me a sort of American is, ah... when somebody talks to me in
English, when somebody gives me American stuff like, ah.... when | was at a restaurant
and they said, “Please pick some” and | wanted to answer in English because I'm more
comfortable in English. And something surprises me, and | would say, “Wow!”

Feelings about learning Japanese and attending Japanese school

In spite of the fact that Mari has a strong emotional attachment to Japan and Japanese things, she

finds learning Japanese very hard. In my classroom observation, | found that she often struggled with

reading Japanese texts. In the following interview segment, | explored her feelings about learning

Japanese and attending the Saturday school.

Interview Excerpt 14 (April 5, 2003)

Researcher:

Mari:

Researcher:

ESULTHRBEDERICWSTNWDEES ?
[Why do you think you go to the Japanese school?]

o THET 578,
[Well, o study.]

WEe<IWI>TES ZEHB?
[Are there times when you don’t want to go?]
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Mari: Sk EoTERELLIAN,
[Yeah, because half of the time it’s not fun.]

Researcher: fRREIZKZ?
[Is the homework hard?]

Mari: 2 A
[Yeah.]

Researcher: AARADBRELAFETETO, @ECEN?
[Talking with your Japanese friends in Japanese—is that tiresome?]

Mari: Sh. EEIKE, RETELEWN,
[Yeah, it's a pain. | want to talk in English.]

In terms of her Japanese language development, Mari feels inferior as a Japanese. In the second
interview conducted in 2003, she mentioned that she chose her childhood boyfriend, who is Japanese,

because she respects him for his excellent command of Japanese.

Things associated with Japanese cultural identity
Mari has a strong emotional attachment to Japanese movies, food, and people in Japan; these make
her feel she is Japanese even more than the fact that she has Japanese nationality. She was the only

child in this study who associated Japanese things with her cultural identity. An example of this is shown
in the following interview excerpt.

Interview Excerpt 15 (April 15, 2003; interview conducted in English at this point)

Researcher:  When you saw it [the movie Sen to Chihiro (“Spirited Away”)] in Japanese, did you feel
you became Japanese or it's just a movie?

Mari: Yes, | feel | became Japanese.

Researcher:  Why?

Mari: The main character 28%h & 3, [l think the main character is me.)

Researcher:  What about Japanese food? When you eat Japanese food, do you feel you are
Japanese?

Mari: | feel Japanese because, mmmm... it's like I'm in Japan and I'm having Japanese food.

It's like Japan is in my head but I'm in New York.

Mari also seemed to associate Japanese family names with Japanese identity. Her mother married
an American man in 2002 and took his family name. In May 2008, she gave a birth to a boy, who has
both English and Japanese names. Mari seemed to be disappointed that her mother “gave up” her
Japanese family name. She told me that she wanted to add her mother’s last name to her name and give
this additional last name to her younger brother. This comment made it sound as if she had become the

one who carries and transmits aspects of Japanese culture attached to the last name in the new family.
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Mari’s ripple drawings

The following is a reproduction of the drawing Mari made on April 22, 2003. A schematic representation
the researcher made for analysis purposes is shown on the next page, with labels for each figure and
double circles for those related to Japan and Japanese culture and single circles for things related to
America and American culture. People, activities and things related to the children’s family are labeled

“A", those related to their schools are labeled “B” and those related to other topics are labeled “C”.

Figure 3a: Mari’s First Drawing (Original)—Drawn April 22, 2003

In her first “ripple drawing”, Mari put her Japanese homework further away from herself than English
academic matters. On the other hand, she drew her Japanese grandparents and their house in Japan as
well as her mother and Japanese food in the central circle, closer to herself than English-speaking
people, whom she placed in the second circle. She positioned a Japanese dish her mother made in the
very center of her drawing. This may indicate the influence of her mother’s attitudes toward Japanese

food, as illustrated by the devotion she showed to making obento which | explained above.
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Figure 3b: Mari’s First Drawing (Researcher’s Schematic Representation)

A-1 BEREA (mother)
2HLLBREMICEZDA
(future (step)falher/ American)
3B LVvH A (grandfather)
-4 BiEHH oA (grandmother)
S BRIANEDIR~
(food cooked by her mother)
SELVLLA - BEHLCADH
(grandparents’ house in Japan)
AT RAY HDFEEDKE
(three friends at her American school)
-2 BAAFROKR
(a friend at the Japanese school)
-3 BARARRLT 2 U A OFHR L —HOKE
(a Japanese friend who goes to both schools).
AT A Y HDEE (her American school)
-5 BARASH (the Japanese school)
87 A Y ADERDFK
(math at her American school)
-T8@F (kenji)
-8 BAAFROEM
(homework at the Japanese schoof)
-9 BEAFLORK (math atthe Japanese school)
-10 28O (English books)
-11 AXEOX (Japanese books)
2T A ) AOFEOKE
(teacher at her American school)
-13 BRAFKO KL
(teacher at the Japanese school)
C-13&IF&EL TV 5 B4 (herself speaking English)
2 BAMEEL TV DAY
(herself speaking Japanese)
-3 BAMHk(Japanese peaches: her favorite)
-4 £ (pizza)
-5 ¥4 v U F L XD F(second house in Catskills)
-6 =2 — 33— OF(apartment house in NYC)
-7 BA® Y7 #(Japanese videos)
-8 %380 ¥ 7+ (English videos)

@

Several changes from this layout were apparent in the “ripple drawing” Mari made on August 20,
2004. Even though she said in the interview conducted that day that she still considers Japanese
academic practice very hard, she positioned speaking Japanese and English in the central circle closer
thanbooksandschools. TETEIARENPERIY HARYICKRYICKEE NS ] [“Speaking the languages
is much more important than books or schools”], she explained. Also, | noticed that Mari made a space
between herself and her mother this time, perhaps because in the new family she thinks that her mother
has become closer to her American stepfather. Her stepfather mentioned that Mari becomes very
defensive when he talks about Japanese culture or cultural practice, even though his comments are not
judgmental.
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Figure 4a: Mari’s Second Drawing (Original)—Drawn August 20, 2004

Va4 T w3
[/
/ / @% (e oG
|
,%%ﬁg p -/ é& @
ENT ‘e Moav
\ \é}lﬁ' V—P-‘zzg . ﬂ NYC&
\ S 89 &

Figure 4b: Mari’s Second Drawing (Researcher’s Schematic Representation)

A-1 BB XA (mother)

-2 FLWBXEA (stepfather, American)

-3 (younger brother)

-4 B L b oA (grandfather)

-5 BiIHH o A (grandmother)

-8 BREAMED R~
(food cooked by her mother)

TBLOLeA BELLOADR
{grandparents' house in Japan)

B 7 A Y MORROKE
(a friend at her American school)
2 BRAAFROKE
(a friend at the Japanese school
B ERAFRLT A Y HOFEL—HOKE
(a Japanese friend who goes to both schools).
47 A Y HD%E (her American school)
-5 BAAFH (the Japanese school)
6T AYHORRORK
(math at her American school)
-7 BARANEHOFEK (math at the Japanese school)
-8 #F (kanji)
-9 BAAFEOEYS
(homework at the Japanesa school)
107 A Y I OEROEY
(homewark at her American school)
-11 {FEOAE (English books)
-12 BAIEDA (Japanese books)
C-1%&EAEET 2 L (speaking English)
-2 BAIEET = & (speaking Japanese)
-3 BADHE (Japanese peaches: her favorite)
4 EY (pizza)
-5 ¥ ¥ v VX LADOF (second house in Catskills)
-6 =a—3—7 "X (apartment house in NYC)
-7 BADOUF A (Japanese videos)
-8 HIEO EF 4 (English videos)
9T AY AOFEOKE
(teacher at her American school)
-10 BRANFROKE
({teacher at the Japanese school)
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Mother’s attitudes and Mari’s perception of her cultural identity

| sensed that Mari has a longing for Japan and Japanese culture (things/ people in Japan), much as
her mother did.  Although, as her mother pointed out, Mari's image of Japan is an “illusion” which does
not perfectly reflect the reality of Japanese society, this favorable image of Japan may make her accept
her cultural identity positively. As Downes (2001) has suggested, being exposed to a different culture can
be an advantage for a child in building a solid heritage cultural identity.

Mari has a strong emotional attachment to Japanese food prepared by her mother. This suggests
that her mother’s practice of making Japanese obento for her has a positive influence on Mari's perception
of certain aspects of Japanese culture.

On the other hand, her mother’s strong language policies and practices do not seem to influence

Mari’s motivation to learn Japanese, as suggested by her negative reaction towards Japanese schooling.

Case 3: Charles and His Family

Parents’ narratives

Family history

Charles’s parents moved to New York in 1986. His father came to the U.S. with the intension of
becoming a permanent resident. Being a photographer, he thought New York City was an ideal place to
practice his career, even though he found the city was different from the image he had had of it before
coming. Although the family's reason for immigrating was to further her husband’s career, Charles’s
mother was in no way opposed to the move. In fact, she had actually longed for a chance to live abroad
since before she was married. In the interviews, neither parent referred to relatives who had influenced
their desire to live abroad.

The couple gave their son an English first name because they thought it would help him adjust to
American society smoothly. They also gave Charles a Japanese middle name, but nobody calls him by it.

Since Charles’s parents had decided to become permanent residents, his mother tried to learn about
bilingual parenting by consulting a number of parents who were raising their children bilingually. She told
me success stories of experienced parents who had encouraged the simultaneous development of both
languages from childhood and also of couples who had supported English development first and Japanese

later. This gave me the impression that she was seeking a “model” for raising her child bilingually.

Language policies and practices at home

Charles’s mother actively supported Charles as he did his Japanese homework at home when he
attended the Japanese Saturday school. As seen in the following interview excerpt, she tutored him as
much as she could in order to ensure his academic achievement at the school.
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Interview Excerpt 16 (March 29, 2003)

Charles’s Mother: AAEOEEICE 1 B3EE<SOWMTETR, BATPSL 1BECL VTR
HboEBeIATTIFE, hEPHEMBAZBELANLPD DAEND. K<
Do BEXDATT,
[l spend three hours at a time helping him with his Japanese homework. If he

does it by himself, he can finish it in an hour. But | often correct his mistakes while
| am tutoring, so it takes so much time.}

Yet despite this dedication to supporting her son’s Japanese studies, | often heard Charles’s mother
use English with her younger son while | was interviewing Charles. This practice suggests that she might
emphasize Charles's academic achievement but not be as concerned about his use of English in

communication with his parents.

Attitudes toward Japanese culiure

In contrast to Mari’s mother, Charles’s parents were not concerned about transmitting Japanese food

culture to their children, as illustrated by the following interview excerpt.

Interview Excerpt 17 (August 22, 2004)

Charles's Mother: FAME TAZEE> TH, FHREBREZ<KERLZVWAT, S —hY—RDAN
TyTF4—&HTATTL, BERE> TS BYEERRTHMT, (FH#
L EYFR—-TIVERTET,
[if I cook oden for dinner, they refuse to eatit. So | serve them spaghetti with meat

sauce. Even at New Years, while we are eating ozoni (the traditional Japanese
New Year soup), they sit next to us eating pizza bagels.

When their children went to the Japanese school’'s summer camp, however, Charles’s parents
noticed a change in the children’s attitudes toward Japanese food. Because they had Japanese-style
lunch every day at the camp, the children appeared to grow accustomed to it, and one day, Charles
wanted somen with wasabi (cold Japanese noodles with horseradish) for lunch.

Expectations concerning Charles’s Japanese language development and cultural attitudes
Compared to other Japanese parents who are permanent residents in New York, Charles’s mother’s

expectations concerning his Japanese language proficiency are relatively high, as indicated in the following
interview exceipt.

Interview Excerpt 18 (March 29, 2003)

Researcher: FRTTR, Fr— IV XEOHABBEDEEICLAR > TOWTIELWEE-> TS S
LeWEsTh?
[How proficient in Japanese do you want Charles to be in the future?]

Japan Journal of Multilingualism and Mufticulturalism, Volume 10 105



Charles's Mother: T&NIE, BHTERBELIFRARL T THEEZ I TR TFELHAFTVEDLS
WTWTELWIEB>TOWET, bbb AAHIEBEFRMLESHLLVNTTIS
&, .
[If possible, | want at least his conversation to be at the same level as children who

have been educated only in Japan. Of course, it would be nice if he could read a
newspaper to some extent, too.]

Despite these aspirations, Charles’s parents stopped sending him to Japanese Saturday school in
March 2004. The main reason they gave was to ease the tension caused by the double homework load.

'They still say they have the same expectation for his Japanese language proficiency; however, the
mother also thinks that he, or maybe she herself, needs some “rest”.

Concerns and dilemmas

In the first interview, Charles’s mother expressed serious concerns about Charles’s proficiency in
both of his languages, especially in terms of his academic achievement at his two schools. it appeared
that what she meant by “raising a child bilingually” involved providing enough support for the child to

become equally proficient in both languages, and thus ensuring that his academic achievement levels in
both were equally high.

Interview Excerpt 19 (March 29, 2003)

Charles’s Mother: 2 &[22 > TGREENRITEVIBHEL T, 22V U —F 4 »JESA4T 4>
THAEYELLSBVATTR, TOEE (TAYU HMDOERO) RECHBRLE
5, THULNAYUVHINIETEWGS LMK HELDH B D] LN
BATYT L, TSEEORICTOORRZRBIC/E>TWS 0 5BHBHNBIT
E, BIBEDEIAETITKLEMAMUB ) > TEDLNBATTIFE, ThH.
HOSH—BIVUT>TEDIM..
[When he became a second grader (at the American school), | became concerned
about his report card. His reading and writing grades were not very good. |
consulted his teacher and he said, “If you want to raise your child to be bilingual,

you shouldn't give up. In his mind two rooms are being built at the same time, so

you must be patient. When he gets to a certain level, both languages will improve.”
But now is the most frustrating time.]

After they stopped sending Charles to the Japanese school, however, his mother felt that the
decision had had a positive effect on his English academic performance. With the support of an English
tutor twice a week, he had earned better scores in reading and math. Even though she had already
noticed a decline in Charles’s Japanese proficiency, his mother seemed not to be particularly concerned

about it. Rather, she welcomed the positive change in his attitudes toward learning English.
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Charles’s narrative

Perceptions of his bilingual/bicultural environment

In the first interview, Charles retained a pleasant memory of relatives in Japan, but he had less
emotional attachment to friends at the Japanese school than the other children in this study. He was
very proud of his ability to speak both English and Japanese. In order to explore his awareness of his two
cultures, | drew his face and asked him to color it with purple and orange crayons, telling him to use
purple to indicate the “English Charles” and orange to indicate the “Japanese Charles”. He used each of
these colors for exactly half of his face. This bicultural perception was also reflected in his tastes in food,
games, movies, and videos, with his favorites split equally between his two cultures.

In the August 2004 interview, however, | noticed that this perception had changed. When Charles
drew his face this time, only the right ear was colored orange to represent the “Japanese Charles”, while
the rest, including his whole head, was colored purple to indicate the “English Charles”.

Feelings about learning Japanese and attending Japanese school

Charles regarded the Japanese school solely as a place to study, so his performance in his studies,
especially on tests, was his main concern. The difficulty he experienced in learning Japanese determined
how much he liked the Japanese school. | observed in class that he was very motivated to take kanji
tests, which he always got full marks on, but was very reluctant to read aloud because it was “difficult” for

him. This may explain his lack of emotional attachment to friends at the Japanese school, as illustrated in
the following interview excerpt.

Interview Excerpt 20 (March 29, 20083; interview conducted in English at this point)

Researcher:  Why don'’t you want to go to the Japanese school?

Charles: Because they have hard tests and quizzes! | want to learn Japanese, but | don’t want
to go to the (Japanese) school.

Researcher: How do you want to learn Japanese then?

Charles: | speak a lot and I'll get better and better. (pause)

Researcher: F 4 —JLXEIZED LTHAEDERICIT->TSD?
[Why do you go to the Japanese school?]

Charles: Because it's Saturday. Because my mom told me “today is the Japanese school”.
Researcher:  You think you have to go? :

Charles: Yes, | go because Mom told me to do so. Children have to listen to their parents.
Researcher:  What do you like about the Japanese school?

Charles: Some tests are easy.

In the interview conducted in August 2004 after Charles had quit the Japanese school, | was
surprised to find him talking to me more in Japanese than he had in the previous interview. It seemed
that when he quit going to the school, he had been released from the academic pressure he felt to
perform well in Japanese and now felt no inferiority about speaking the language. However, he showed

his dislike for the Japanese language and schooling directly when | asked him about a summer camp he
had just attended at the Japanese school.
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Interview Excerpt 21 (August 22, 2004)

Researcher: HADYY—RI—)LEES 77
[How was the Japanese summer camp?]

Charles: CHNZ—X2TKR2ELWN, HEOANKIFE,
[l hate Japanese. |like English a lot more.]

Researcher: BARAZEKOYT—RI—JILTRILE?KKED?
What did you do at the summer camp? Did you enjoy swimming?

Charles: AH L TN, KikEDDBEBAL M,
[I didn’t do anything. The swimming and other stuff were boring.]

Charles’s ripple drawings

The drawing Charles made on April 26, 2003 is shown below. A schematic representation the
researcher made for analysis purposes is shown on the next page, with labels for each figure and double
circles for those related to Japan and Japanese culture and single circles for things related to America
and American culture. People, activities and things related to the children’s family are labeled “A”, those

related to their schools are labeled “B” and those related to other topics are labeled “C’.

Figure 5a: Charles’s First Drawing (Original)—Drawn April 26, 2003
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Figure 5b: Charles’s First Drawing (Researcher’s Schematic Representation)

A-1 BB EA (mother)
-2 BREA (father)
-3 % (younger brother)
B-17 2 Y h EROK R
(two friends at his American school)
2 BARAFEOKR (a friend at the Japanese school)
-3 7 A Y DR (his American school)
-4 BRAZEE (the Japanese school)
-5 HARASETOBX (play at the Japanese school)
ST AYIOFETDT LT
(lunch at his American school's cafeteria)
-7 ARAFEOEYM
{homework at the Japanese school)
8T A Y ADFROEE
(homework at his American school)
9T A Y N DFROTR
(math at his American school)
-10 AARDEK ORI (math at the Japanese school)
-11 8% (kanji)
-12 {EBOZXK (English books)
-13 AAXFEOZK (Japanese books)
-4 RENERTLEILY
(card game at the Japanese school)
C-1#BEAN— F (game cards called “Yugio”)
-2 BA®D It A (Japanese food)
-3 T 0 && (origami)
4 BAEOEFA (Japanese videos)
-5 BFHORE (English movies)
6 Y =iy #— (Hamy Potter)

At this time, Charles had difficulty deciding where he should place people and things in his ripple
diagram, probably because it was difficult for him to calculate the distance he felt between himself and
other people and objects in his mind. The way he explained his perception of his languages was unique.
He said that he thought English had more “hard parts” than “easy parts”, while Japanese had the reverse.
However, what he meant by “easy” was ambiguous. He told me Japanese was “easier” than English, but
he had previously mentioned the difficulty of his Japanese homework.

This highlights one of the difficulties in collecting data from young children, as suggested by Holmes
(1995). Differences in the cognitive development of the participants lead to discrepancies in the findings
and interpretations of the ripples. Therefore, more éontrol must be built into the data collection design.

By August 2004, Charles had developed enough cognitively for the concept of the ripple diagram to
be easier for him to understand. The major change between his first and second diagrams is in the
position of items related to the Japanese language. In his second drawing, he marginalized kanji and
Japanese books, showing direct dislike for them. However, he indicated that he still likes karuta, a
Japanese card game, by placing it in the second ripple. Charles plays karuta with his younger brother in
Japanese at home.

Ancther significant change in the second diagram is the position of his parents. Although they were
in the central ripple in Charles’s first drawing, they have been replaced by his friends at the American

school in the second. In the later diagram, he positioned his parents in the third ripple, while seven
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friends at the American school came closest to him in the center of the drawing. This suggests that the
influence of his peers exceeded that of his parents.

Flgure 6: Charles’s Second Drawing (Original and Researcher’s Schematic Representation)
—Drawn August 22, 2004

SRU - : . : e ' ‘
‘f’%f X
151 |

~:,’/ : = % o
; S _ J
e . —t

A-1 BEA (mother)
25K &A (father)
-3 % (younger brother)
-4 BA®DVE Z (cousins in Japan)
o | B-17 2 U H0EKoKR
\ (seven friends at his American school)
=27 A U ADEE (his American school)
-3 BRAFROYw—R 7 —0
{(summer school at the Japanese school)
AT AN AOERTDT F
(lunch at his American school's cafeteria)
SHRDY =27 —NDT L F
(lunch at the Japanese summer school)
8T AY S DELDIE
{homework at his American school)
TT A AOFROR
(math at his American school)
-8 EBDA (English books)
-9 WF (kanji)
-10 A&EDA (Japanese books)
C-1 BRE L — F (game cards called "Yugio®)
2FEREAM : ARY yF 4= H AR U Ry
4 = F(favorite foods: spaghetti, tacos, and
sandwiches)
-3 41/% (card game at the Japanese school)
-4 §7 0 4% (origami)
-5 REEOEF A (English videos)
-6 BAIEN Y74 (Japanese videos)
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Parents’ attitudes and Charles’s perception of his cultural identity
Charles’s case suggests that his mother's emphasis on academic achievement had pressured him,
and that this resulted in his concern about evaluations of his performance by the Japanese school and by

his mother. After being released from this pressure, he seems to have become more relaxed about

speaking Japanese, but retained his negative opinion about Japanese studies.

DISCUSSION

Inthese case studies, it was observed that parental influence, which reflects parents’ cultural attitudes,

appears to be significant in both positive and negative ways. In this section, several themes that emerged
in more than one case are discussed.

Japanese Language as an Essential Element of Japanese Identity

All the parents in this study considered Japanese language to be an essential element of Japanese
identity. However, their actual Japanese practices at home and the standards of Japanese they wanted
their children to achieve (parity with peers in Japan or simple communicative Japanese) varied. Aki's
mother uses English when her child talks about her day at the American school, while Mari’'s mother
forces herself to use Japanese to her daughter even when she knows it would be much easier to explain
the same content in English.

All three children think that learning Japanese is “important”; that it is something that they need to do
as “Japanese”. Two of the children mentioned that they liked both languages and were interested in
learning kanji and reading Japanese stories. However, all three found that the homework from the
Japanese Saturday school was hard and noted that it doubled their workload.

The parents’ belief in Japanese as an essential element of Japanese identity may be successfully
transmitted to their children because the children value learning Japanese despite the difficulty of the
task. However, as the differences among the parents’ actual attitudes indicated, the parents seem to
struggle to find optimal ways to support their children’s language development, even though in some

cases they are very concerned about their children’s lack of Japanese proficiency.

Linguistic Network of Parents and Children

Both the parents’ and children’s linguistic networks in Japanese were found to be very weak in all
three of the families in this study. The peer network of all three children was predominantly composed of
English speakers, while their Japanese peer network seemed insufficient to ensure development of their
Japanese skills. Most of the parents thought that their communication with other parents at the Japanese
school was too little, although‘they expressed a desire to increase it.

Building a solid linguistic network is a key as well as a challenge for the children’s heritage language
maintehance (Yoshimitsu, 2000; Landy and Allard,1991). Such a network is also a very important aid for

the children in building a positive cultural identity, since it allows them to see the value of their heritage
language outside of their home.
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Parents’ and Children’s Views of Japanese Schooling Abroad

A variety of perspectives regarding Japanese schooling in the U.S. were mentioned by the participants.
One view was that the purpose of Japanese schooling is to help children acquire academic skills through
literacy training in Japanese. Others saw the Japanese school as a place for children to experience
Japanese culture and rituals. :

The children’s perspectives about learning Japanese, especially their motivation for going to the
school, seemed to be influenced by their parents’ views. As Charles's case indicated, if the mother
equates academic achievement with her child’s language development, his main concern is likely to be
how his mother evaluates him based on his school work. This may explain why Charles was very
concerned with the level of his studies and his performance in literacy training at school. On the other
hand, Aki's mother wants her child to experience Japanese culture with her friends at the school as “the
way it is in Japan”. Aki ‘seems to be proud of Japanese culture and willingly introduces elemzants of
Japanese culture such as origami to her friends at her American school. Even though Aki found learning
Japanese difficult, she likes both languages and both groups of friends at her Japanese and American
schools.

| believe that language learning is an integral part of experiencing any culture. If children regard
learning Japanese solely as an academic subject, without realizing its value in their life, they may not be
motivated to study it further. Therefore, it is important to balance these two aspects of language learning
in order to ensure bilingual development, especially in young children.

Evaluation of Japan in Social and Historical Context

The histories of these families, which could be traced back one or two generations, affected the
parents’ cultural attitudes towards and perceptions of Japan, which stood in contrast with their children’s
perceptions of Japan and Japanese culture. Parents whose relatives immigrated to America before
World War Il thought that this made them appreciate American culture and life styles and reduced their
fear of going abroad. It seems that these parents considered America to be somehow superior to Japan
at that time.

The same parents pointed out that their childrgn have many Japanese toys, cartoons, movies and
snacks and seemed to enjoy them, in contrast to their own perceptions of Japanese products and Japan.
Charles said that he felt pleased at being able to read Japanese writing on a Yugio card (a Japanese card
game) when his American friends asked him to. This experience seemed to make him realize that his
cultural background is “valued” among his American peers, and therefore made him proud of being
Japanese.

This contrast between the parents and their children regarding how they perceive their cultural
backgrounds to be evaluated in American society may influence their perceptions of Japan and Japanese
culture. As Landy and Allard (1991) suggested, the value local society places on immigrants’ heritage

culture and language has important implications in terms of the children’s cultural identity.
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Practical Implications

Many immigrant parents agree that language is an essential element of cultural identity; however,
they often struggle to support their children’s language development. As Charles’s case indicated, it is
important for parents to understand that a child’s academic achievement at sbhool may reveal one aspect
of the child’'s language development, but not the whole picture. In order to motivate a child to learn a
language, parents should not neglect the communicative aspect of language development.

The children in this study communicated significantly less frequently in Japanese than in English.
Two parents use English with their children even at home because they find it easier for communication,
even though the same parents have high expeciations for their child’s academic achievernent in Japanese.
Aki's mother said that Japanese conversation with her daughter at horne does not go beyond phrases
such as “Dinner is ready” or “Go to bed”. ltis essential to create opportunities for meaningful communication
with children in their heritage language. Parents can do this through use of daily activities such as
cooking, cleaning, and having dinner. Simple play such as riddles, songs, and word-chain games may
also increase enjoyable communication. Watching TV or movies may not be “meaningful communication”,
but parents can seize this opportunity to discuss or explain the context of these TV programs or movies.

The second implication of these findings focuses on the importance of investigating the parents’ life
and family histories. Although the parents may not be aware of it, these histories have a great impact on
their own cultural attitudes and language use. In Aki's case, her parents seemed to have an attraction to
American culture. | assume that this attraction somehow influences their use of English with her at home.
On the other hand, Mari’s mother never uses English to Mari because of her reaction to the Americanized
home environment created by her parents in Japan.

Thus, it may be helpful for parents to write down their own life history and family history and use it to
reflect on their own cultural attitudes and language use. They can ask themselves questions like: “How
do | feel about my culture and American culture?”; “Is there anyone who had a great influence on my
cultural perceptions?”; and "Which language is more comfortable for me, and why?” The answers will
clarify the way they behave with their children at present and suggest how they might want to behave in
the future. Such reflection may help to reduce any gap between their expectations for their children’s
behavior and language development and the daily reality experienced by the children.

Itis also important for parents to understand that the subcultures experienced by their children play a
role in determining their behavior and perceptions. When the heritage culture is somehow valued by the
majority culture, the child is likely to become proud of it. Two of the children in my study had expériences
of being asked about Japanese toys and language by their American friends, and this interest gave them
a certain pride in their heritage culture.

The children in this study also have multicultural awareness and interest in learning other languages.
It is helpful in the development of a harmonious bilingual/bicultural identity if the local society holds
multicutturalism as one of its values (Hamers & Blanc, 2000). The participants in this study benefit to a
certain extent from living in New York City, where multiculturalism is a common fact of life. However, |

also know a child who does not want to bring Japanese rice balls to her American schoo! because she
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was laughed at for having “weird food”. If parents find that the heritage culture is valued in their children’s
experiences within this subculture, they should take advantage of this situation. If it is not, they might try
using different cultural artifacts such as games, music, stories, and clothes to introduce the heritage

culture to their children’s friends and parents, school, or community.

FOR FUTURE STUDY

One of the changes that | found in all three children’s ripple diagrams was the distance between the
children and their parents. As they grow up, this distance will become significant and their peer relations
in their learning context will become more influential, as seen in Charles’s second diagram. It may be
expected, therefore, that the maintenance of heritage culture and language and positive feelings towards
them, which are evident in early childhood development as seen in the first diagrams, will be chalk?nged.
Since the children’s negotiation between home and learning contexts will become more complex, their

learning contexts in relation to their home environment should be investigated as well.

Thus, the structure of the ripple diagrams needs modification for older children to depict the complexity
of their growing cultural awareness. It would be advisable to consider environmental factors such as time

of year or even day of the interview in future research.

The present study is the beginning of the three child participants’ narratives of their bilingual experience.
I hope their stories will contribute to further discussions about bilingual parenting.

NOTES

1. The Saturday school, or hoshuko, is a school for Japanese children who go to American schools but
seek Japanese academic support for their bilingual development.

2. The names of the participants were changed to protect their privacy.

3. Aki goes to an alternative school in Manhattan in which multiculturalism is one of the main focuses of
the curriculum.

ACKNOWLEDGMENTS

First of all, | am very grateful to the focal families for openly sharing their experiences and thoughts. |
would also like to thank Dr. Celia Genishi of Teacher College, Columbia University, for her guidance on
qualitative research. In addition, | am very thankful to the editor, Mary Goebel Noguchi, the anonymous

reviewers, Mrs. Susan Nakamura and Professor William Underwood for their valuable advice and guidance
on an earlier version of this paper.

114 Fujiu: Japanese Families in New York—Parents’ Cultural Attitudes and Children’s Cultural Identity




REFERENCES

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory. Englewood
Cliffs, NJ: Prentice Hall.

Branch, C. & Newcombe, N. (1986). Racial attitude development among young black children as a
function of parental attitudes: A longitudinal and cross-sectional study. Child Development 57, 712 -
721.

Burkitt, 1. (1974). Social selves: Theories of the social formation of personality. Current Sociology 39, 1 -
225.

Burns, R. B. (1979). The seif-concepts: Theory, measurement, development, and behavior. New York:
Longman.

Connelly, F. M. & Clandinin, J. (1990). Stories of experience and narrative inquiry. Educational Researcher,
19(5), 2 - 14. )

Crain, W. (1992). Theories of development: Concepts and applications. Englewood Cliffs, NJ: Prentice
Hall.

Downes, S. (2001). Sense of Japanese cultural identity within an English partial immersion programme:
Should parents worry? International Journal of Bilingual Education and Bilingualism, 4 (3), 165 - 180.

Gardner, R. C. (1968). Attitudes and motivation: Their role in second language learning. Applied
Psycholinguistics, 1, 95 - 110.

Gomez, A. R. & Yawkey, D. T. (1980). The self-concept of young bilingual-bicultural children. In T. D.
Yawkey (Ed.), The self-concept of the young child (pp. 187 - 199). Prov, UT: Brigham Young University
Press.

Grieshaber, S. & Cannella, G. S. (2001). Embracing identities in early childhood education: Diversity and
possibilities. New York: Teachers College Press.

Hamers, J. F., & Blanc, M. H. A. (2000). Bilinguality and bilingualism (2nd ed). Cambridge, UK: Cambridge
University Press.

Inn, K. (1983). Assessment of self-concept: Bilingual Asian-American children. In M. Chu-Chang (Ed.),
Asian and Pacific-American perspectives in bilingual education: Comparative study (pp. 172 - 193).
New York: Teachers College Press.

Kanno, Y. (2003). Negotiating bilingual and bicultural identities: Japanese returnees betwixt two worlds.
Mahwah, NJ: Lawrence Erlbaum Associates.

Kohlberg, L. (1973). The child as moral philosopher. In B. I. Chazan & J. F. Soltis (Eds).- Moral education
(pp. 131 - 143). New York: Teachers College Press.

Landy, R. & Allard, R. (1991). Can schools promote additive bilingualism in minority group children? In
Malave, L. & G. Dequette (Eds.), Language, culture and cognition: A collection of studies in first and
second language acquisition (pp. 198 - 231). Clevedon,UK: Multilingual Matters Ltd .

Noels, L., Pon, G. & Clement, R. (1996). Language identity and adjustment: The role of linguistic
self-confidence in the acculturation process. Journal of Language and Social Psychology, 15, 246 -
264.

Norton, B. P. (1995). Social identity, investment, and language learning. TESOL Quarterly, 29(1), 9 - 29.

Qosterwegel, A. & Oppenheimer, L. (1993). The self-system: Developmental changes between and
within self-concepts. Hillsdale, NJ: Lawrence Erlbaum Associates, Publishers.

Piaget, J. (1954). The construction of reality in the child. New York: Basic Books. (Original work published
in 1937).

Schecter, 8. R., & Bayley, R., (2002). Language as cultural practice: Mexicanos en el Norte. Mahwah,
NJ: Lawrence Erlbaum Associates.

Siraj-Blatchford, I. & Clarke, P. (2000). Supporting identity, diversity and language in the early years.
Philadelphia, PA: Open University Press.

Toohey, K. (2000). Learning English at school. Clevedon,UK: Multilingual Matters.

Yoshida, K. (1999). Sociocultural and psychological factors in the development of bilingual identity.
Bilingual Japan, 8(5), 5 - 9. Retrieved September 24, 2002, from http://www.kagawa-jc.ac.jp/~steve-
mc/jaltbsig/bilingual-identity.htm

Yoshimitsu, K. (2000). Japanese school children in Melbourne and their language maintenance efforts.
Journal of Asian Pacific Communication, 10 (2), 255 - 278,

Japan Journal of Multilingualism and Multiculturalism, Volume 10 115





